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ABSTRACT
School bullying, once considered a rite of passage,
is now viewed as an epidemic. The phenomenon of school
bullying has been studied extensively. This project used

qualitative methods to explore the negative impact of

bullying on the victims as they voice it immediately after
the bullying incident. The purpose of this project was to

understand the qualitative effects of bullying. This

research project used archival data collected from a
counselor from a high school in Auckland, New Zealand. The
data collected included stories of the victims

participating in an anti-bullying intervention program
called "Undercover Teams". The study found that students
who were bullied were affected both psychologically and

academically. There was also a desire for retribution
amongst some of the victims. Bullying also had a negative

impact on the victim's families and the victims'
relationships with others. The results underline the

seriousness of bullying in schools and its adverse effects
on the students and their families.
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CHAPTER ONE
INTRODUCTION

School Bullying
Bullying is a widespread problem in the K-12 schools

within many countries, including the United States. It has
a negative impact on the students and the school

environment. According to the National Survey of Children's
Exposure to Violence "about 1 in 5 children (19.7 percent)
reported having been teased or emotionally bullied in the
previous year and nearly 3 in 10 reported having been

teased or emotionally bullied in their lifetimes" (U.S.
Department of Justice, 2009, p. 5). Over the years much

research has been done and many programs have been
implemented to eliminate this problem. However, bullying

still exists and it appears to be much more prominent than
before.

Purpose of the Project
This research project attempts to analyze archival

data regarding the effects of bullying. The purpose of the
analysis is to illustrate the intensity of the effects of
bullying, as voiced by the victims. The archival data was
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collected from Michael Williams's undercover anti-bullying

teams program. The data included stories of victims in
their own words regarding how they felt after the incidents
of bullying. The narratives were collected immediately

after the bullying incidences, while they were fresh in the

minds of the students. The project attempts to shed light
on what students had to say about bullying and how it was

affecting them.
The data was collected from school archives of an

anti-bullying intervention program called the Undercover
Anti-Bullying Teams. It was first developed and implemented

by Mike Williams in 2004 ("Covert operations", 2008) . Since
then Williams has run over thirty-five teams, all resulting

in success. Unlike traditional approaches to bullying, this
method invites those who are bullying "to develop positive

relationships with the victim and other students and

thereby rewrite the bullying story" (Williams, 2010, p..l) .
The approach is used to develop positive relations between
the bully, the victim, and the bystanders. One of the

reasons this approach works is that it takes the focus away
from the bully and places it on the concept of "bullying".

This emphasis links with the motto of narrative approaches,
which states, "The person is not the problem; the problem
2

is the problem" (Winslade & Monk, 2007, p. 2). The

undercover teams approach does not consider the bully to be
the problem, instead bullying is viewed as the problem,
which is separate from the people. Undercover teams are

founded on the belief that in order to eliminate bullying,
relationships need to be restored (Williams, 2011) .
The undercover teams program is five-phase approach.

In the first phase, the victim comes to see a counselor and
shares his or her story about the incident or incidents of

bullying and how it or they affected him or her. Once the
counselor ascertains that undercover teams would be an

appropriate choice for the particular student, the
counselor and the victim begin to assemble names of
students who could be part of a team. The team would

consist of two "worst" bullies and four other members (two
males and two females) who have never been bullied or

bullied others. The counselor would then bring the chosen
team together, share the story of the victim without

identifying him or her, and ask students whether they would
join to support the student. The team is then invited to

develop a plan to eliminate the bullying and its effects.
Then, over the course of two weeks, the counselor would

meet with the victim and the team (separately) to monitor
3

the progress of the team and make modifications as needed.
Once the victim declares that bullying has stopped, the

team would come to an end.

While establishing and monitoring the undercover
teams, Williams uses a recording form to transcribe the

stories of the students and to document team progress. For
the purpose of this research, the compilation of thirty-

five recording forms from previous teams was collected.
This project is part of a collaborative exercise involving

my colleagues and I on an evaluation of the undercover

anti-bullying teams approach. The overall work will
includes five categories of analysis: the nature of

bullying, the effects of bullying, the five-point action

plan to counter the bullying, the monitoring of the action

plan and its outcomes, and student evaluations. Each of us
has taken one category and provided an in-depth analysis on

that category. My research project analyzes the effects of

bullying, based on the data provided by Williams from the

undercover teams. Later, the five parts will be compiled as
a dossier on the phenomenon of bullying, as evidenced in
the archival data from Edgewater College, Auckland, New

Zealand.
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Personal Interest

This project would not have been executed without the
support of Michael Williams. The project is based on the
data from the undercover teams implemented by Williams.

Also, had it not been for Dr. Winslade's (Associate Dean
and Professor in College of Education at California State

University, San Bernardino) continuous support, this
project would have not been possible. The idea for this
project developed during a study abroad trip to New
Zealand. Dr. Winslade and Dr. Hedtke (Program Coordinator
and Lecturer) coordinated the study abroad trip, which

allowed students from the Counseling and Guidance program
to intern at high schools in Auckland, New Zealand. Both of

the faculty members provided immense support during the

entire process of the trip and this research project.
I was introduced to undercover anti-bullying teams in
the counseling program, but it was not until Williams came

to present a workshop in California that I got fascinated.

In his workshop he talked about an approach that was non

blaming and gets to the root of the problem of bullying. In
my study abroad trip to New Zealand, I was able to intern

with Williams. I had a first-hand experience of watching an

undercover anti-bullying team take place. It was an
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entirely different experience to see it happen in its

actuality than just reading or hearing about it. Though I

did not get to view the whole process, I was able to
witness the last meeting of the team, where students

discussed the results of their collaborative work to

eliminate the bullying. Students showed enthusiasm talking
about how they had each contributed to the team. As I

watched their animated conversation, I could not tell who
had been the bully. In a way it appeared as if the

undercover anti-bullying teams work to not only end the

bullying but also transform the attitude of the person with
the bullying behavior.
I like the undercover teams approach because it

targets the concept of bullying instead of placing a focus

on the perpetrator or the victim. It is more than just a
dyadic relationship between the bully and the victim; it is
based on the involvement of peers whose help can put a stop
to bullying.

Scope of the Project
The research question being answered in this project

is:

'What are the effects of bullying on the students in a

high school in Auckland, New Zealand as stated by the
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students themselves?' I was interested in learning about
the impact of bullying on the students and on their

relationships with others, as shared by the student. In
order to investigate the research question the focus of my

research project is on the stories of the victims as they

reveal the "emotional cost" of the bullying on them
(Williams, 2011).
This project is intended to create awareness about the

severity of bullying and its effects on the individuals

being bullied. It can serve as an informational guide for
students, parents, teachers, administrators, educators, and

researchers. Students, especially those with bullying
behavior, will learn about how their actions might impact

other students. With the help of this proj ect, educators,
especially school counselors, can learn and implement the

undercover anti-bullying teams approach in their schools.
For researchers, the project can be used as a basis for

further research on the approach, as well as on its
implementation in elementary, middle, and high schools in

different countries and amongst different populations.
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Significance of the Project

This project is significant because it helps us learn
about the bullying within a typical New Zealand high
school. The archival data used provides raw facts, because

it is enhanced by the words of the students as they share
their immediate experiences with bullying. The same
intensity evident in this data would not be provided in
your typical surveys and questionnaires.

The project is designed to be informational, but it is

intended to specify not only the effects of bullying but to
support the call to implement anti-bullying programs in

schools such as undercover anti-bullying teams.
This project is significant because it provides

information on an approach that has been successful for

several years and has worked to lessen the problem of
bullying. The undercover anti-bullying teams approach
contributes both to the field of education and to school

counseling programs, because it offers an alternative

method to attack the problem of bullying that involves
school counselors, teachers and administration.
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Limitations to the Study
The research project is an analysis of archival data

on the undercover anti-bullying teams. When Williams
collected the data it was done to keep a record of the

teams he ran and their successes. The data collected was
not for research purposes; therefore, it did not conform to
the most rigorous scientific research methods. It is

nevertheless useful because it is a record of student

narratives through their experiences of bullying.
The research project cannot be generalized to all
populations because it was collected in one high school in
New Zealand. It will be difficult to transition the program
to high schools in the United States, because of the

differences between the two. One of the reasons the program

was successful in New Zealand schools was due to the
students sharing most of their core classes. It was easier
for the victim, school counselor, and teachers to

congregate a team of students who could offer support to
the victim in overcoming bullying. However, many students

in high schools in United States are not in the same
classes or same periods. It would be difficult to implement

the program without first having a team that offers their
assistance to the victim throughout the school day. On the
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other hand, implementing this intervention program might be
easier in the elementary and middle schools in United
States, where students share the majority of their classes.

Further research would be needed as the undercover teams

are implemented within the primary and secondary schools of

United States.
While the study has its limitations, it still has a
lot to offer. Not only do the readers get to understand the

severity of the effects of bullying, but they also get to
learn about an anti-bullying approach that has been

successful in reducing bullying over the past years.

Definition of Terms

Bully. "Overly aggressive, destructive [individual
who] enjoy[s] dominating other children (Smokowski &

Kopasz, 2005, p. 102).

Bullycide. When an individual commits suicide as a
result of bullying (Goodwin, 2011).
Bullying. "A student is being bullied or victimized
when he or she is exposed, repeatedly and over time,
to negative actions on the part of one or more

other students" (Olweus, 1993, p. 7).
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Bully-victim. "Also called reactive bullied or
provocative victims, these children both bully others

and are bullied themselves" (Smokowski & Kopasz,
2005, p. 105) .

Bystander. "The supporting cast who aid and abet the

bully through acts of omission and commission. They
might stand idly or look away. They might actively
encourage the bully or join in and become one of a

bunch of bullies. They might also be afraid to step in
for fear of making things worse for the target- or of
.being the next target themselves " (Coloroso, 2011,

para.4).

Cyber-bullying. "Involves the use of e-mail, instant
messaging, Web sites, voting booths, and chat or bash

rooms to deliberately antagonize and intimidate

others" (Beale & Hall, 2007, p. 8)
Undercover teams. Undercover Anti-Bullying Teams is a
narrative approach to counseling designed and
implemented by Michael Williams to combat bullying in
a high school in New Zealand.

Victim (target) . "[A] recipient of peer abuse"
(Smokowski & Kopasz, 2005, p. 103).
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CHAPTER TWO

REVIEW OF RELATED LITERATURE

Bullying

School bullying is one of the prominent problems faced

by the students of K-12 schools in the United States. Much
research has been done to understand the phenomenon of

bullying, and many anti-bullying intervention programs have

been implemented (Samara & Smith, 2008; Smokowski & Kopaz,

2005; Smith, 2011) . An increase in research on this
phenomenon may be due to the detection of the significant

effects of bullying on the victims, as well as growing
concern for "individuals' right not to be bullied" (Smith,
2011, p. 419). However, bullying still exists in our
schools and it negatively impacts students, both within the

school and outside of school. According to the United
States Department of Education, 32% of students between the

ages 12 to 18 years old reported being bullied at school
during the previous school year. In the survey, students

reported being subject to direct bullying (threatened,
shoved, spit- on, pushed, tripped and having their stuff

destroyed) and indirect bullying (being subject to rumors,

made fun of and excluded from activities)
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(Robers, Zhang, &

Truman, 2010) . Students reported being bullied on school
grounds both inside and outside of school and inside school
bus. The data from the above survey found that only 36

percent of students reported being victims of bullying to

school staff; whereas the rest of the 64 percent did not
(Petrosino, Guckenburg, DeVoe, & Hanson, 2010). It goes

without saying that many students who are being bullied do
not report their experiences to school staff or families.

Various studies found that not having a clear,

consistent definition of bullying makes it problematic for
researchers to measure the depth of the phenomenon of
bullying with accuracy (Swain, 1998; Esbensen & Carson,

.
2009)

The different levels of bullying and victimization

can only be measured accurately if respondents have an

agreement on a definition of bullying. Jon Swain's (1998)
study discovered that both students and teachers found the

term bullying vague. Even after a decade, the term is still

ambiguous among students. In their study, sampling 1,100
American students, Esbensen and Carson (2009) measured
bullying victimization and the effects of bullying

victimization using self-reported questionnaires in a
longitudinal study over four years. The researchers

concluded that due to the lack of consensus on the
13

definition of being "bullied" many students did not

consider themselves to be victims of bullying. Only twenty
eight percent students reported being bullied, when asked

the generic question whether they have been bullied.
However, in a questionnaire utilizing four specific

questions about bullying, eighty-two percent reported being
bullied (Esbensen & Carson, 2009). The specific questions

asked included whether students were threatened, had rumors
spread about them, had sexual comments made to them, and

made fun of based on looks at school.

Definitions and Characteristics of Bullying
Even though there is no universally accepted
definition of bullying, the following definition appeals to

me the most. Researchers have agreed that bullying involves

some sort of power imbalance between the person who does
the bullying and the target of bullying (Swain, 1998;
Smokowski & Kopasz, 2005). There are several key elements
to bullying. Bullying in general includes a direct or

indirect attack(s) or intimidation over an extended period
of time by a powerful individual over a weaker one with the

intention to cause harm or distress to the victim (Olweus,
1993; Swain, 1998).
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Bullying is a negative action in a physical or verbal

form. Direct bullying can take the form of threatening,
teasing, taunting, calling names, hitting, pushing, kicking
and pinching someone (Olweus, 1993) . Indirect bullying can

include "making faces or dirty gestures, intentionally

excluding someone from a group, or refusing to comply with
another person's wishes" (Olweus, 1993, p. 9). Direct

bullying can be viewed as an "open attacks on a victim" and.

indirect bullying is a "form of social isolation and
intentional exclusion from a group" (p. 10). Bullies are

usually strong in physique; they nowadays are usually the

"popular or semi-popular social climbers" who ostracize,
ridicule and gossip about other students to gain higher
status among peers (Goodwin, 2011, p. 82) .
Boys are more likely to exhibit physical forms of
bullying, whereas girls gravitate toward indirect bullying

(Houbre et al., 2006; Baldry, 2004). Boys are also more
likely to bully others than girls (Baldry, 2004). In their

study (Nansel, Overpeck, Pilla, Ruan, Simons-Morton &
Scheidt, 2001) a sample of 15,686 students completed a

questionnaire about bullying and psychosocial adjustments.
A total of 29.9% students reported bullying, 13% as
bullies, approximately 11% as victims of bullying, and 6%
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being both the bully and victim. It was found that males

were bullied more than females and also bullied others

more. Males reported physical forms of bullying most

frequently while indirect bullying was more common among

females.

To examine how students, parents, teachers, school
counselors and principals perceived peer victimization and

bullying, a study was done using quantitative and
qualitative methods. Newgent et al.

(2009) found that

students reported relational victimization as the most
frequent form of peer victimization, whereas parents and

teachers reported verbal victimization as higher. Newgent
et al. found it concerning that students and teachers held
different views on what was the predominant form of

bullying because "this discrepancy between students and

educators could lead victimized children to feel
unprotected by school leaders" (p.19).

In order to examine the children's understanding of

bullying and victimization, Bosacki, Marini, and Dane
(2006) investigated the concept of bullying through

drawings, narratives and open-ended qualitative questions.
The children were asked to draw a picture of someone being

bullied and then narrate a story about the picture. The
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interviewer also asked them open-ended questions about the
bullies and victims in their pictures. The children's views
indicated that some victims are bullied for "being ugly or

small, wearing weird clothes, having a different ethnic

background or a low socioeconomic status" (p. 241). The

focus of the study was on the voices of the children,
rather than being restricted to questionnaire methods. The

undercover teams approach also uses narratives to record
students' experiences of bullying.
As seen in the above study, some children choose to

bully, because of the perceived difference they see between

themselves and the victim. Similarly, Hamarus and
Raikkonen's (2008) study, done in Finland using self

reported data, found that one reason bullying occurs is due

to the different perceptions held by the individuals doing
the bullying. The results indicated that bullying occurs

from the "pursuit of power, status or popularity" (p. 342) .

However, Wei and Jonson-Reid's (2011) study found that "a

significant proportion (25 to 30%) of bullying events

occurs in the context of perceived friendship" (p. 253) .
While other research points out that having friends and

being socially accepted amongst peers can help students be
less susceptible to bullying and also terminate the
17

victimization, Wei and Jonson-Reid argue that "having a
friend does not necessarily guarantee protection and
support, and some friends are actually aggressive and

abusive" (p. 253).
Bullying is not just a dyadic relationship between the

bully and his or her target. It is a group process
involving other students who act as "assistants,

reinforcers, outsiders, and defenders" (Wei & Jonson-Reid,
2011, p. 255). The undercover teams approach shares a
similar view; therefore, it enlists the help of other
students from the classroom to reduce bullying.

Cyber-bullying

Bullying can be direct, indirect, or can be done using
technology such as the internet or cell phones. In recent

years, cyber-bullying has skyrocketed. It is a concern for
school administrators because bullying is now taken outside
the realm of schools. Cyber-bullying can be done using

emails, instant messaging, chat rooms, social forums such
as Facebook and MySpace, and text messaging on mobile

phones to deliberately intimidate and harass others.
Because it provides them anonymity, students are able to

spread rumors or say things that they otherwise would not

in a face-to-face contact (Beale, 2007). It no longer just
18

depends on the power imbalance due to physical strength
between the bully and the victim, but also involves

"personality or social strength" (Raskauskas, 2009, p. 2).
In a survey conducted over twenty-four countries,
Ipsos Social Research Institute found one in five students

reported being bullied in any given year ("Cyber-bullying",

.
2012)

Australia has been named as the "world's worst place

for cyber-bullying" because nine out of ten parents
reported their child or someone they knew being victim of

cyber-bullying ("Cyber-bullying", 2012).

As evident above, bullying is growing into an
epidemic, and anti-bullying interventions need to be

implemented in schools to reduce bullying. As the
literature points out, bullying has severe consequences on
students as noted below.

Effects of Bullying

Bullying affects everyone. It can have both short-term
and long-term effects on victims, bullies, bully-victims,

bystanders, classmates and the school environment. Bullying
can have negative consequences on a person physically,
psychologically, socially and academically.
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Victims
The effects of bullying have been studied since the

1970s by Dan Olweus (1978). He discovered that individuals

who were bullied in former years had poor self-esteem and
higher depression levels by the age of twenty-three, even

though they were not being bullied or isolated as adults
(Nansel et. al, 2001). There are several common impacts of

bullying on the targets of frequent bullying. They might
suffer from feelings of abandonment, loneliness and
increased apprehension (Smokowski et al, 2005; Beale, 2001;

Roberts & Caursol, 1996). They might develop somatic and
psychological symptoms, have trouble sleeping, experience

nightmares, and be afraid to go to school (Smokowski et
al., 2005). The victims of bullying also reported having

difficulty in making friends, greater loneliness, fewer
relationships with peers, and poor social adjustment.

(Nansel et al., 2001).
Many studies have found a strong correlation between
victimization and somatic and psychological problems.

Chambers, Logan, Robinson, and Williams (1996) discovered a
correlation between children who reported being bullied and

not sleeping well, bed-wetting, experiencing headaches and
stomach-aches. The study concluded that there was a
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significant connection between an increasing number of such
symptoms and the increasing frequency of bullying.

Similarly, Baldry (2004) associated indirect bullying with

the development of poor somatic and psychological

conditions for the victims of bullying. The study concluded
that peer victimization is a strong predictor for physical
problems, withdrawn and depressive behavior, and anxiety

amongst victims of bullying.
Bond, Carlin, Thomas, Rubin, and Patton (2001)

recognized that individuals with a history of being bullied
in earlier years could develop emotional problems as
adolescents, such as anxiety and depression. The

association between victimization and negative impact on
emotional well-being was stronger for girls. In a cross-

sectional study with 2766 elementary school children,

Fekkes, Pijpers, and Verloove-Vanhorick (2004) found a
significant relationship between victims of bullying and

higher chances for psychosomatic problems and depression as
compared to non-bullied children. They concluded that

stress from victimization can lead to many health
complaints such as headache, stomachache, sleeping
problems, anxiety, feeling unhappy, lack of appetite and

bedwetting. In their later study, Fekkes, Pijpers, ‘
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Fredriks, Vogels, and Verloove-Vanhorick (2006) concluded

that the students who were regularly bullied earlier in the
school year had increasing risk of developing new

psychosocial and psychosomatic symptoms during that year,
when compared to non-bullied children. The results
supported the hypothesis that victims of bullying can

develop new physical and psychological health problems such

as depression, anxiety, bedwetting, abdominal pain and
feeling tense. Gruber and Fineran's (2007) study found that

bullying has a significant negative impact on the health
and well-being of both middle and high school girls. High

school girls who had been bullied reported significantly

poorer outcomes for physical and mental health, greater

substance abuse and less satisfaction with life as compared
to middle school girls.

Apart from experiencing the physical and psychological
symptoms, victims of bullying typically develop a negative

view of themselves. Houbre, Tarquinio, Thuillier, and
Hergott (2006) found that the victims and bully-victims

scored lower than the bullies on self-concept for all areas
studied. Their first study found bully-victims to have a

lower opinion of themselves, along with victims. The second
study discovered victims exhibited health problems such as
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"cognitive difficulties, neuro-vegetative disorders,
somatic pain, and skin conditions" (Houbre et al., 2006, p.

194). Their third study found a correlation between
students who were bullied and suffered from posttraumatic

stress. Similarly, in 2009, Esbensen and Carson examined
the effects of being bullied and found serious consequences

of bullying victimization. The individuals who were bullied

repeatedly reported lower self-esteem and self-efficacy.
Students also reported feelings unsafe at school. By

administering the General Health Questionnaire to 845
adolescents in schools in South Australia, Rigby (2000)
measured the effects of victimization and perceived social
support available to children who reported being bullied.

Half of the sample reported being target of bullying at
least once during the school year. The results indicated

that students who experienced bullying and had low social
support were most at risk for developing poor mental
health.

The effects of bullying are long-lasting. Two studies

were performed by Sharp, Thompson and Arora (2000) to

examine the effects of long-term bullying. The findings
confirmed that long term bullying could have serious
consequences on the victims, such as stress and challenges
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in education. Another study by Adams and Lawrence (2011)
included 269 undergraduate students from a mid-western

state college, ranging between nineteen and twenty-three
years in age. The study examined whether individuals

bullied in primary or secondary schools continue to be
affected after entering college. Through random selection

of participants and by utilizing a 5-point Likert scale on
a self-report questionnaire, the study discovered that over

thirty-seven percent of the participants reported being

bullied in school. The study indicated that students who
were bullied in junior or high school continued to feel the

effects of bullying in college. These students found it
challenging to make friends and felt isolated. Adams and

Lawrence concluded that effects of bullying could continue

after school and college and continue into the workplace.

Chapell et al.'s (2006) study indicated that a bully,
victim, and bully-victim are most likely to continue in
their respective status from primary school to secondary

school and even on into higher education.

Apart from the physical and psychological impacts, the
victims of bullying are affected academically. Bullying is

associated with poor academic performance and absenteeism
(Robert & Coursol, 1996). This has also been reported by
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the findings of this research project. A study by Nishina,

Juvonen and Witkow (2005) sampled 1,526 sixth grade

students and found an association between peer
victimization and psychosocial and somatic problems, which

predicted poor school functioning for the students.
Students who were targets of bullying can feel anxiety,

depression and loneliness, which can lead students to feel
disconnected from school (Raskauskas, 2010).
Students are equally affected by bullying, whether it

happens inside of school or outside. Ybarra, Diener-West,
and Leaf (2007) examined online and school harassment and

found that 64% of students (with some overlap) who were

bullied online did not report being targets of bullying at
school. The students who were bullied online reported

avoiding school in the previous school year and carrying a
weapon (at least once) to school in the previous month.

Students who were bullied via text messaging also reported
feeling unsafe at school (Ybarra et al., 2007).

However, one of the extreme effects of bullying on

victims is suicidal ideation. In Australia, a survey was
conducted, in which almost fifty percent of the students
reported suicidal ideation as a result of bullying. Twenty

percent of those students had attempted suicide, and some
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reported attempting more than once (Collins & Nichols,

n.d.). Being a target of bullying can have adverse effects

on the individual that may lead to an attack on the self or
others. Furthermore, "a number of studies found that most

school shooters, like those at Columbine High in 1999, had
been bullied" (Chapell, 2006, p. 643).
Bullies

Though bullying significantly impacts the victims, it

also has negative consequences for those perpetrating the
bullying behavior. "Many of those bullying are locked into

an identity trajectory that they can't escape" (Williams,
2011). The bullying behavior is likely to follow these
students, even as adults. However, the undercover teams

approach provides a platform for the bullying students to
create a new identity, which is opposed to bullying.

Individuals who perform bullying actions in primary or

secondary schools are likely to continue in the status of
being a bully through college (Chapell, 2006). Bullies are
more likely to have "criminal convictions in adulthood"

(Raskauskas, 2010, p. 2) and those who are "identified as
bullies at age eight are three times as likely as other

youths to break the law by age thirty" (Mulrin, 1999, as
cited in Beale, 2001, p. 4). Similarly to previous studies,
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Olweus found that former bullies were four times more

likely to have a criminal conviction at twenty-four years

of age, "...with 60% of former bullies having at least one

conviction and 35% to 40% having three or more convictions"
(Nansel et al., 2001, p. 2099).
Individuals who bullied others demonstrated poorer
psychosocial adjustment and were "more likely to be

involved in other problem behaviors such as drinking

alcohol and smoking" and having "poorer school adjustment"
(Nansel et al., 2001, p. 2099). Bullying students were also

more likely to bring weapons to schools.
"About 50% of boys and 30% of girls who had bullied

others in school weekly reported weapon-carrying
compared with 36% of boys and 15% of girls who had
been bullied in school weekly"

(Chapell, 2006, p. 643-

44) .
Bully-victims

Individuals who are bullied and also bully others are

considered to be a "high risk group" (Nansel et al., 2001).
They demonstrate behavioral problems and adjust poorly in

social and emotional contexts (Nansel et al., 2011). Bully
victims also have greater chances for developing depression
and psychosomatic problems (abdominal pain, bad appetite,
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bed-wetting, feeling unhappy, and feeling tired) compared
with non-bully students (Fekkes et al., 2004). These

students also have low self-concepts and more behavioral
problems (Houbre et al., 2006). They were also "deficient

in social and scholastic competence" (Houbre et al., 2006,
p. 195). Houbre et al.

(2006) also found that bully-victims

are highly affected, develop health problems, have lower

opinions about themselves and demonstrate greater stress
levels.
Bystanders

Individuals who are not directly involved in bullying
are also affected by it. McLaughlin, Arnold, and Boyd's

(2005) study explored the behavior of bystanders with

regard to what they did when they witnessed bullying and
their reasoning behind their actions. They sampled 416
students from primary and secondary schools in England. The
study discovered that bullying is more prominent in primary

schools and name-calling, an indirect form of bullying, is
most widely used. Students in primary schools responded
that they would be most likely to get a teacher if they

witnessed bullying. However, secondary school students were

"...more likely to intervene in supporting the bully and
especially in cases of sexual harassment" (p. 20). These
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students were also "...more likely to ignore behavior and

this is seen by some as a passive response, which allows
the bullying to take place" (p. 20). This is one of the

reasons why the undercover teams approach enlists the

support of peers to stop the bullying. The study also found

that some students chose to ignore the bullying behavior
for two reasons: self-protection and non-involvement .

Because of the fear of having the bully turn on them,
students chose not to interfere, when they witnessed
bullying. Some chose to ignore it because they did not
wanted to get involved.

Classmates and School Environment

Bullying also negatively impacts other students in
schools because "it can create a school culture where

bullying is accepted and students feel powerless to stop
bullying" (Raskauskas, 2009, p. 2). The lack of safe and

secure environment can negatively affect students'
opportunity to learn. Therefore, it is necessary that

schools implement anti-bullying intervention programs to
create a safe environment for students to learn in.
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Approaches to Reducing Bullying in Schools
Many prevention and intervention programs have been

developed and implemented in schools to reduce the problem
of bullying. The efficacies of these programs have been

evaluated in numerous studies over the past years. Studies
have found programs to vary in their effectiveness (Smith,

2011). According to the studies below, many programs have

been successful in reducing bullying in school; however,
bullying is still very prominent in schools.
Many programs do not succeed in effectively reducing
bullying, because the focus is either placed on punishing
the perpetrator or providing coping skills to the victims

(Goodwin, 2011). Programs that are effective recruit the

assistance of the parents, teachers, school officials,

school staff, students, and bystanders, "...who witness an
estimated 85 percent of bullying cases" (Goodwin, 2011, p.

83). This is very relevant to the undercover anti-bullying
teams program, because it brings the victim, bully,

bystanders, teachers and counselor together as a team.
Olweus' Bullying Prevention Program is one of the

first anti-bullying intervention programs to be
implemented. It was implemented in Bergen, Norway, in the
early 1990s with approximately 2,500 students and the
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results showed school bullying to be reduced by fiftypercent after the bullying prevention program (Card, Isaacs

& Hodges, 2008; Slee & Mohyla, 2007).

However, the program

did not yield similar results after its implementation in

Rogaland, Norway (Card et al, 2008) .
A decade ago, one school's counseling and drama

departments launched a school wide, anti-bullying program
called "Bullybusters" (Beale, 2001). It involved a psycho-

educational drama that depicted common bullying incidents
focusing on the negative impact of bullying and provided

suggestions on reducing bullying. After the performance,
classroom discussions followed about students' reactions

and their own experiences with bullying. According to

school authorities, the intervention program was successful

in reducing bullying incidents in the school by twenty

percent. It was also well-received amongst the community
and other schools.

Many similar programs to "bullybusters" have been

equally successful in reducing bullying from schools. Slee

and Mohyla (2007) examined PEACE Pack, a program to reduce
bullying in schools in Australia. The acronym PEACE stands
for preparation, education, action, coping and evaluation

(p. 105). To measure the efficacy of the program, it was
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implemented in four Australian elementary schools with a

sample of 954 students. The results after the
interventions, evaluated using a pre- and post-test method,
showed a significant reduction in bullying. One-fifth of
the 954 students reported being bullied less than before.

From the intervention, students gained knowledge regarding
how to stop being bullied and whom to contact if bullying
occurred.

However the study also found twelve percent of

the students reported being bullied more.

Samara and Smith (2008) conducted a comparison study

to examine the results of the anti-bullying program, "Don't
suffer in silence", after its implementation in 1996 and
2002. The program was introduced in response to the legal

requirement of 1999 for schools to have an anti-bullying

policy. The results showed that more schools developed a
separate policy on anti-bullying and were generating

surveys to determine the rates of bullying in their
schools. The study focused on what types of interventions

were used in schools and which were effective. One third of
the schools found the "No Blame/support group" approach to

be effective. Undercover teams is also based on the "No
blame" approach to bullying (Williams, 2010) because the
focus is taken away from blaming the bully and placed on
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the bullying relationship. Samara and Smith's study also

found evidence of reduction in bullying in the schools,
based on the interventions implemented by specific schools.

While the previous study concentrated on the results
of anti-bullying interventions as implemented by schools,
Bennett (2009) looked at what schools did that either

helped students overcome bullying or hurt students who had

been bullied. In a qualitative study, Bennett surveyed 35
high school juniors and 65 incarcerated young men, eighteen
or over, to find the answer to why some victims of bullying
experience a positive outcome and some a negative one.
Individuals with a high score on the survey about their

experiences with bullying were interviewed. According to

those individuals there were three essentials schools need

to address that could have made a difference "...in whether
they got past their bullying or let it drag them down" (p.

286). They identified the need to have "a place of refuge
and safety", supportive and "caring" adults, and "a sense

of future" (p. 286). Students who were resilient against

bullying had those three needs met. According to these
criteria, the undercover anti-bullying team program has

promise because it does aim to create a context in which

all of these essentials apply.
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Unlike the previous study, Sherer and Nickerson (2010)
used a survey with a sample of 213 working school
psychologists about implementations of anti-bullying

practices at their schools. The three most used practices
included school staff talking with bullies after the
incidents of bullying, performing disciplinarian actions
against bullies, and increasing adult supervision. However,

the three most effective strategies school psychologists
found in their schools were having a "school-wide positive

behavior support plan", "modifying space and schedule for

less structured activities", and "immediate responses to
bullying incidents" (p. 223). School psychologists found

"avoiding contact between the bullied and victims" as one
of the ineffective strategies (p. 225). In the undercover
teams approach, the bully and the victim are not required
to confront each other; however, they do come into contact

when the bullying student submerges in the role of a team
player to implement the team's five-point plan.

More recently, Brown, Low, Smith and Haggerty (2011)
examined "Steps to Respect: A Bullying Prevention Program"
in a randomized controlled trial at 33 elementary schools
in California. The purpose of the research was to analyze

the effects of the intervention on the school, teacher
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perceptions and student perceptions. Using multilevel
analysis, the study discovered positive effects of the

intervention program, which had resulted in an improvement

in school climate, reduction in physical bullying and
bullying-related issues at the schools. The efficacy of the

bullying prevention program was supported by the results of

this study.
As seen in above studies, schools worldwide have
implemented intervention programs to target bullying and,
as evident by these studies, many school-based intervention

programs have been effective in reducing bullying.
Undercover anti-bullying teams is an approach based on

narrative practices (Winslade & Williams, 2012) where the

emphasis is placed on transforming the bullying identity by
providing a platform to those bullying to cultivate

"positive relations" with the one they bullied and other
students (Williams, 2010). Together the students "re

author"

(Williams & Winslade, 2008) the bullying

relationship by co-constructing a counter story through the

actions of the undercover teams (Williams, 2011). This is
further explored in the last section of the literature

review.
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In the above approaches, the focus is placed on
educating students about bullying and implementing anti

bullying policies, support groups, and behavior plans as

ways to reduce bullying. The undercover teams approach is
different from these approaches because bullying is seen as
a "relational problem" (Winslade & Williams, 2012, p.127)

and those involved in this relationship are brought

together to "step out of the story of bullying and into

another storyline that in incompatible with ongoing
bullying" (p. 128). The undercover teams approach works
because bullying students are not being punished or

isolated, rather they are given the opportunity to join

forces with their peers to oppose bullying.

Narrative Approaches
The undercover teams approach is based on narrative

approaches to therapy, which was co-founded by Michael
White and David Epston at the Dulwich centre in Adelaide,

Australia in the 1970s

(Winslade & Williams, 2012) . The

therapy is a postmodern approach derived from social
constructionism, which rejects the idea of absolute truth.

It is based on the belief that individuals "...construct the
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meaning of life in interpretive stories, which are then

treated as 'truth'"(Corey, 2009, p. 387).
The narrative framework is based on the notion that

people are experts in their own lives. People make sense of

themselves through stories, and many of the stories are
dominated by people's interactions in the social, cultural

and political context. These "dominant stories" can

influence problems in the lives of people (Winslade & Monk,

2007, p. 3). However, narrative practices are also based on
the assumption that people's lives are multi-storied.

People have abilities, talents, and skills that can assist
them in countering the influence of the problem stories.
Problems are viewed as separate from people. The motto of

narrative approaches is, "The problem is the problem; the
person is not the problem," (Winslade & Monk, 2007, p. 2).
The goal of narrative therapy is to engage clients in

making sense of their lives within their narratives. This
is achieved by assisting clients to deconstruct problem-

saturated stories through externalization and to re

construct new stories by discovering alternative stories
built out of unique outcomes (Winslade & Monk, 2007). After

externalizing the problem, counselors can assist students
in mapping the effects of the problem or conflict (Winslade
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& Williams, 2012, p. 21). Michael Williams (in the

undercover teams) does this by asking the students, "How
did the [bullying] incident invite you to feel/think"
instead of asking what caused it. The focus is on
recognizing the effects of the problem (bullying), instead

of microscoping on the causes of the problem (Winslade &

Williams, 2012).

Narrative Approaches to Bullying
Narrative approaches have also been practiced in

school settings (Winslade & Monk, 2007). However, not much

literature has been published on narrative practices to
anti-bullying .

Alice Morgan (1995) worked as a school counselor at a
private school in Australia and facilitated two groups

(grades three and five students) on the topic of teasing.

Morgan used narrative approaches for the groups. The group
with grade five students was compiled of perpetrators.
Without putting the blame on the girls about teasing,

Morgan worked with them on "talking about teasing" and its

effects. At the end of the group sessions, Morgan asked the

victim about teasing and she reported a decrease in teasing
in her class. This is similar to undercover teams, where

the power shifts to the victim, who then decides whether
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the bullying has stopped or not. In the second group,

Morgan worked with year three girls with issues regarding
"teams", which is explained as an "idea of 'ganging up' on

people, and is a way of being part of a social group and

making friends" (Morgan, 1995, p. 22). Through

externalization and mapping the effects of teams, Morgan
was able to assist the girls to give up teams. Morgan

helped students re-author stories of teasing and bullying.
In a classroom project, Marie-Nathalie Beaudoin (2001)

worked with elementary school students in an American
school to externalize bullying behavior as "the bugging

bug" to reduce occurrences of bullying. In a twenty-week
classroom project, she had students understand the effects
of bullying in their own lives and relate it to being
empathetic toward others. Students were asked whether they

were able to resist bugging bug, and share the times when
they won over it. Students were then introduced to
alternative story of being respectful. Students were also

invited to share their success stories of remaining
respectful and avoiding the bugging bug. During these

twenty weeks students developed respectful relationships
with each other, much like the undercover teams.
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Narrative approaches have also been employed at a high
school level using an anti-harassment program (Cheshire,

Lewis & the Anti-Harassment Team, 1998). In 1993,
counselors, Aileen Cheshire and Dorothea Lewis, gathered

group of interested students to form a team of mediators in
their high school in New Zealand. After a selection

process, the team members were trained by the counselors on
narrative practices to mediation. The team then facilitated
a mediation process without adult involvement. Students in

the team created their own solutions. Undercover teams does

the same, where team members come up with an action plan as
a solution to bullying.

Undercover Anti-Bullying Teams:
A Narrative Approach
Undercover Teams is a narrative counseling approach to
reduce bullying in schools. The term "undercover teams" was

first coined by Bill Hubbard based on Robinson and Maines's
"no blame" approach to bullying (Winslade & Williams,
2012). The undercover teams approach to bullying was

developed and implemented by Michael Williams in a high
school in Auckland, New Zealand.
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The undercover teams approach is different from

traditional approaches to bullying, because it does not
place blame, isolate, or punish the student doing the

bullying. Instead, the focus is on providing opportunities

to bullying students to re-author a new identity.

Undercover teams do this by offering the bullying students

"a new understanding of the impact of their actions", an
opportunity to create "a new pro-social 'identity' and
support to develop that identity" (Williams, 2011, p. 4).

Bullying students are given "anonymity to gain confidence

with that identity" (Williams, 2011, p. 4). Under the
narrative framework, undercover teams avoid totalizing the

person doing the bullying as a bully (Williams & Winslade,
.
2008)

When a team is formed, the counselor does not

identify the bully. By shadowing their peers in the team
and taking action against bullying, students utilize a

platform provided by undercover teams to "...oppose bullying
storylines" and "...create [a] whole new framework of
meaning" (Williams, 2011, p. 4).

In traditional approaches, victims are usually asked

to ignore bullying, learn coping skills, or fight back.
However, these approaches do nothing to restore the
relationship between the bully and the victim (Williams,
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2011). From a narrative perspective, bullying actions are
viewed as "...attempts to achieve relational effects", in
which the bullies, victims, and bystanders are intertwined

in that relationship (Winslade & Williams, 2012, p. 19).
Therefore, undercover teams "...target the relationship for

transformation directly" (Winslade & Williams, 2012, p.
19) .
The undercover teams approach is based on a process

designed by Michael Williams in a school counseling realm.

Once the student shares their story of bullying, the
effects are deconstructed. Then the student is invited to
"co-construct" a support team, which is made of two
students doing the worst bullying, and four other students
who are considered to be influential among their peers and
who do not partake in bullying behavior or have never been

bullied (Williams, 2010). The team members are selected by
the student being bullied, with the assistance of the

counselor and classroom teachers.
Once the team has been solidified, the counselor

gathers the team and informs them about the bullying
situation happening in their classroom. Once the members

agree to being part of the undercover team, a plan is

formed to counter-act bullying. The counselor meets with
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the student for whom the team is set up and then the team,

over the course of two weeks, to monitor progress. The team

comes to an end when the student who had been bullied
declares that the bullying has stopped. This concept is

very unique to undercover teams because of the power-shift,
where the victim holds the power to decide whether the team
will come to an end or not and whether they are free from

bullying.
Undercover teams work, because the bullying
relationship is placed in a classroom and a school context.

The victim, bully, bystanders, counselor and teachers work

together to create an undercover team unique to each
student being bullied. It also gives students the

opportunity to solve their own problems. The team does this
by creating a five-point plan to counteract bullying.

Without involving many adults, students can take action
against bullying, using solutions best known to them.

This study utilizes the data collected from undercover
teams performed by Michael Williams at his high school. The
purpose here is to analyze the secondary data to discover

effects of bullying on high school students as voiced by
them immediately after the incident(s) of bullying.
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CHAPTER THREE
METHODOLOGY

This research proj ect is an analysis of the archival
data acquired from Michael Williams's record of undercover
anti-bullying teams. During the study abroad program in New

Zealand, I interned with Michael Williams in the counseling

department at the high school where he works. Williams and
the school principal had agreed to provide the data for

analysis purposes. The data collected was photocopied from

his original records and brought back to the United States,
where I reviewed and analyzed one significant portion of

the data, which included the stories of the impact of

bullying as articulated by the victims.

How Williams Collected the Data
Between the years 2004 to 2011, Williams has organized

thirty-five undercover anti-bullying teams and has kept
thorough notes for record purposes for his school. The
written record served as the foundation for this study. For
each team, Williams followed the same consistent record

keeping method by handwriting the words of the students on
an "undercover team meeting form" (Appendix A) designed by
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him. Each team story was collected in a format, which
included five stages:

(1) victim's story about the nature

of the bullying and their feelings regarding it;
names of the chosen team members by the victim;

five-point plan developed by the team;

(2) the

(3) the

(4) continuous

monitoring of the plan based on reported outcomes by the
victim and team members; and (5) evaluation of the team at
its completion (Williams, 2011).
The participants included in each team were the

victim, two "worst" bullies (Williams, 2011), and four

classmates of the victim. The participants were students at
Edgewater College varying from grades nine to thirteen.

Each team ran for approximately two weeks, beginning with
the victim coming to the counselor, Michael Williams, and

sharing their story about the incident(s) of bullying. Once
a team was solidified, Williams would read the story of the

victim and ask for their response. Later students would
come up with a five-point plan (Williams, 2011) in which
the team members would agree on specific actions to take to

change the bullying relation. Williams would meet with
students several times to monitor the progress of

undercover team. Once the victim declared the bullying had
stopped, the team would come to an end with a celebration.
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How I used the Archival Data
The methods used in collecting the archival data
included photocopying the forms on which Williams had

transcribed the stories of the students. Prior to making
the photocopies, the names of the students had been whited

out; therefore, I had no knowledge of the identities of the
participants in the teams.
Even though the data was collected for the school's

record purposes, it served two goals. First, the stories
expressed by the students were told out loud to the team.
This was done by Williams when the team first met. The

stories were told to make students aware of the bullying

happening in their classroom and also to inform them about
its effect on the victim. However, the stories here are
being used to further investigate the effects of bullying

using the language distinctive to the students being

bullied.

This research project is a qualitative study and there
is a real value to using qualitative research on the

phenomenon of bullying. "Bullying and victimization

experiences are multidimensional and dynamic, and' it is
difficult to capture the 'lived experiences'

(van Manen,

1990) of these peer interactions through traditional paper46

and-pencil self-report or peer-report measures" (Bosacki et

al., 2006, p. 232). Many times the raw feelings and words
of the victims of bullying get lost in quantitative
research methods. "One important drawback [of a
quantitative approach] is that participants are constrained

to answer only those questions posed to them by
researchers, rather than being able to discuss the aspects
of bullying and victimization that are most salient to
them" (Bosacki et al., 2006, p. 232). The purpose here is

to show the depth of the effects of bullying on students in
their own voices. The focus is on the meaning rather than

outcome.

Data Analysis
For the purpose of this research project I am only

focusing on the stories told by the victims on how they

felt after the occurrences of bullying. The analysis
includes identifying the themes found in the stories
amongst the thirty-five victims. The stories include the

physical, psychological, social and academic effects felt
by the individuals being bullied.
Prior to the analysis process, I familiarized myself
with the data by reading through all the stories just to
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get a sense of what the students were actually saying. I
used suggestions provided by Taylor-Powell and Renner

(2003) on the process of analyzing qualitative data. The
first step was to get to know the data. I read once more

(slower than the first time) to immerse myself in the words

of the students. As I read through the words of the
students, some themes emerged. The third time I read I

highlighted the common themes that were starting to stand
out using different color highlighters. I coded the themes,

using preset categories, such as physical effects,
psychological effects, and educational effects. There were

also some themes that reoccurred in the data, for which I
had no preliminary categories. Those themes were

categorized under the headings of "effects on the families"

and "a desire for retribution".
Once I was satisfied with the categories, I typed the

phrases of the students under each category in a word
document. After re-checking each story to make sure I did
not miss anything, I started to subcategorize each

category. The category "psychological effects" was
subcategorized from less severe effects through to most

severe. The second category "effects on families" had two
parts. First subcategory was psychological effects of
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bullying on families as reported by students. The second
subcategory included the effects of bullying on the

relationships of the student with his or her families. The

last category was also two-fold. One subcategory was based

on students who reported thoughts of retribution and the
second subcategory recorded the students who acted upon
those thoughts. I then compared subcategories for overlaps

and grouped similar ones, based on their occurrence. I read

the stories once more and looked for discrepancies amongst
the stories, which I did not find.

Ethical Considerations
The research conducted is based on the archival data

from an "established or commonly accepted educational
settings, involving normal educational practices" (CSUSB
IRB application). This definition applies to this study,

because the data was collected by a school counselor in a

school setting for school purposes. The research analysis
used "collection or study of existing data, documents,

records, or pathological or diagnostic specimens, where

these sources are publicly available and participants
cannot be identified in any way" (CSUSB IRB application).
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The data collected is archival data, which is available at
the school where the undercover teams were performed.

To protect the confidentiality of the data, copies of
the original documents of the undercover teams were made.

Then the names of the participants were removed from the

copies. I was only able to access the copies once the names

were removed. Prior to the New Zealand study abroad trip,
the study protocols were submitted to the California State

University San Bernardino Institutional Review Board and

upon their approval (Appendix B) the secondary data was
obtained. Similar to the data collected, the analysis does

not include any possible identification of any of the

individuals participating in the undercover teams.
The following findings and results emerged using the

above methodology.
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CHAPTER FOUR

FINDINGS AND RESULTS

When students came to their school counselor to talk
about bullying, Michael Williams asked them one specific

question, which is pertinent to this research project. Once
students explained the bullying incident(s), Williams would
ask them "How did the incident invite you to feel?"

(Appendix A). He would then write down students' responses

in their own words. The statements of the students in
response are the crux of this research report, because the
focus is placed on the various effects of bullying as

revealed by the students. Below is a detailed account of
the findings from the stories of the victims.

From my second reading of the stories I noticed a
reoccurrence of several themes amongst the stories of the

thirty-five victims. The results from these stories can be

grouped under four sets of findings:

(1) the impact of

bullying on the mental state of students;

(2) the aftermath

of the bullying incidents on students' academics;

(3) the

effects of bullying on the families as accounted for by the

victims; and (4) retribution effects of bullying on the
victims.
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Unlike in other literature, students being bullied
reported very few physical effects of bullying. One student
was quite upset with bullying and started

"shaking a

little bit" (Participant 5, personal communication, 2005) .

Another student reported being "sick of it" (Participant
12, personal communication, 2007) while another stated that
bullying "makes me feel sore inside" (Participant 17,

personal communication, 2008) .

The Impact of Bullying on the Mental
State of the Students
While students did not report many somatic effects of

bullying, there was an elaboration on other types of
effects, as discussed below. Every single participant out

of thirty-five students reported some sort of psychological

effects of bullying, ranging from "being sad" to feeling

like "crawling in a hole and dying" (Participant 2,
personal communication, 2004) . I have ranged the effects on
a spectrum from less severe effects to most severe. The
reported feelings of sadness or hurt are on the left of the
spectrum meaning less severe.
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Students have reported feeling sad, hurt, unhappy,
lonely, depressed, worried, scared, upset, rejected,

confused, annoyed, embarrassed and angry.

"It makes me feel sad and angry and depressed,

lonely and confused" (Participant 11, personal
communication, 2006).

"It makes me feel sad and depressed, because it
hurts" (Participant 18, personal communication,

2008) .

However, what was concerning was the number of
students who reported the extreme effects of bullying. The

extreme consequences of bullying include suicidal ideation
and self-mutilation, both reported by the victims of
bullying.

"I just feel like crawling into a hole and dying

or running away" (Participant 2, personal

communication, 2004).
"I have thought about hurting myself"
(Participant 3, personal communication, 2004) .
"Sometimes I want to die" (Participant 26,

personal communication, 2009).

Students have also reported thinking about running
away to avoid the bullying. Four students clearly declared
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that in order to stop the bullying, they had thought about
running away.

"I just want to run away. I hate this feeling of
rejection" (Participant 19, personal
communication, 2008).

"I want to run away from home and school"
(Participant 23, personal communication, 2008).

"Sometimes I want ... even run away" (Participant
26, personal communication, 2009).

"I feel like I can't cope. It makes me want to

run away. Sometimes I want to leave and not come
back"

(Participant 31, personal communication,

.
2010)
Many students reported feeling a lack of belonging

amongst their peers. They felt rejected by their peers and
tended to view themselves as not part of the class.
"I feel like I don't belong in the class"

(Participant 13, personal communication, 2007).

"It makes me feel like I don't belong here and I
shouldn't be here" (Participant 25, personal

communication, 2008).
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"It makes me feel horrible, because it makes me

feel like I don't belong here" (Participant 27,
personal communication, 2010).

"I feel like I'm an alien, nobody wants me
around. Don't feel like doing anything with

anyone really" (Participant 32, personal

communication, 2011).

Apart from feeling rejected, many also reported
feeling scared and lonely. One of the reasons students are
afraid to come to school is because they are scared to be

confronted by the bully.
"I feel scared to come to school and go to my
classes or even walk around the school by myself"
(Participant 7, personal communication, 2006).

"I felt worried and scared" (Participant 15,
personal communication, 2007).

"It makes me feel very alone. I am scared of her.
I'm too scared to say anything" (Participant 20,
personal communication, 2008).

Bullying also negatively impacted on students' self

worth. Students reported lower self-confidence and selfesteem. However, some students also reported more serious
feelings of worthlessness.
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"Lt makes me feel less confident" (Participant 9,
personal communication, 2006).

"It makes me feel like crap. They make everyone's
self-esteem low" (Participant 11, personal

communication, 2006).
"It made me feel insecure" (Participant 33,
personal communication, 2011) .

"It makes me feel useless. I feel powerless

basically all the time" (Participant 10, personal

communication, 2006).
"They make me feel sad and useless. They make me
feel hated. I feel stink. They get me to think

that I'm worthless" (Participant 35, personal
communication, 2011).
Some of the other negative impacts on the mental state

of the students are reported as such:

"It made me feel sore inside like I am being
tortured by people, that everyone is making fun

of me over something that small" (Participant 17,
personal communication, 2008) .

"I feel bad and I keep it inside but then I crack
and I feel bad, because everything just builds
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up" (Participant 21, personal communication,
.
2008)

"It makes me think it's true (the teasing), it
makes me feel ashamed" (Participant 24, personal

communication, 2008).

"I feel like a crazy person, because I am trying

hard not to lash out" (Participant 25, personal
communication, 2008).
The authentic voices of the students illustrate the

magnitude of the effects of bullying on the students who

are victimized. Previous literature uses quantitative
methods to examine the effects of bullying; however, by
doing so the authenticity of the voices of the students

being bullied gets lost. The purpose of this project is to
give value to the experience of the students.

Students have narrated other effects of bullying apart

from the negative psychological effects. The incidence of
bullying also had an impact on students' academics as

described below.
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The Aftermath of the Bullying Incidents on Students'
Academics

Many students reported lack of concentration in their

schoolwork due to bullying. Not only did it cause

distraction for the students, their minds were constantly

focused on avoiding the bully and his or her peers.
Students reported feelings of distraction, avoiding school
and running away from school. Approximately 60% out of the

35 students reported that bullying had impacted their
academics.

"I feel distracted from my class work. My mum

wants to move me" (Participant 1, personal

communication, 2004) .
"It makes me not want to do my schoolwork"
(Participant 2, personal communication, 2004) .

"I can't think of my schoolwork because the
bullying is still in my head" (Participant 11,
personal communication, 2006).

"It makes me want to sit there and do nothing and
I do. That gets me in trouble from the teacher for

not working" (Participant 19, personal
communication, 2008) .
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"I didn't do my work and the whole class was held
up. I know I should do my work but I got
distracted" (Participant 21, personal
communication, 2008).
"It makes me want to not do any homework or
schoolwork" (Participant 32, personal

communication, 2011).

"I'm too busy focusing on that to worry about my
schoolwork" (Participant 35, personal

communication, 2011).

Bullying has serious consequences for students,
because many reported the desire not to attend school
because of bullying.

"I don't want to come to school" (Participant 4,
personal communication, 2005) .
"I want to go home and go back to bed"

(Participant 6a, personal communication, 2005) .
"I feel...scared to come to school. I can't pay

attention properly because I can't stop thinking
about what people are saying" (Participant 7,
personal communication, 2006) .
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"I don't want to come to school. I just feel like
making some excuse to my mum and staying home"
(Participant 8, personal communication, 2006) .

" I like school but I want to go far away"

(Participant 9, personal communication, 2006) .
"[I] want to go home and never come back...not
wanting to come to school"

(Participant 10,

personal communication, 2006).
"I want to go to another school" (Participant 12,

personal communication, 2007) .
"I don't want to come to class. I haven't been

back to art for ages" (Participant 13, personal
communication, 2007) .
"I felt like I didn't want to come to school"

(Participant 15, personal communication, 2007) .
"I don't want to go to class" (Participant 24,

personal communication, 2008) .
"I can't learn. I hate this place" (Participant

26, personal communication, 2009) .

" It makes me hate school. I used to love school

and now, when I wake up, I just want to lie there
and' not move. I hate it" (Participant 31, personal

communication, 2010) .
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"It makes me not want to come to school. I asked

[my dad] if I could move schools"

(Participant 34,

personal communication, 2011).

"It kind of makes me want to stay away from class"
(Participant 35, personal communication, 2011) .
Victims of bullying chose not to attend classes in
which the bully was present or chose not to come to school

at all. Doing so impacts students negatively, because it is

affecting their ability to learn and perform well in
school.

The Effects of Bullying on the Families of Victims
The data shows that families of the victims of

bullying are also affected by bullying. Students reported

their family members being upset, angry and contacting

school authorities about bullying.
"My mum and my dad are fearful of my safety. They

are coming into school today for a meeting"
(Participant 1, personal communication, 2004) .

"My mum sees that I am upset, she starts crying.
When my dad gets home and my mum tells him what's

wrong, he gets angry at the bullies and has hit
the wall with his fist, because my artificial
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foot was broken once. This means he has to take

time off work to take me to the limb centre"
(Participant 2, personal communication, 2004) .

"I told my brother and he said he wanted to come
down to the school" (Participant 7, personal

communication, 2006) .
"[My mum] was angry and asked me where my things
were and where the money was for the bus. I told

her what had happened and she was angry. She

emailed the school with this" (Participant 15,
personal communication, 2007) .

"My dad is angry and my sister is upset and wants
something done quickly" (Participant 16, personal

communication, 2007) .
"My mum knows about it ... she will come down to

the school and see the principal. She was upset"
(Participant 19, personal communication, 2008) .
"I've told my dad and he is angry with [the
bully]" (Participant 20, personal communication,

.
2008)
"My mum knows about this teasing and has told me

to ignore it" (Participant 23, personal

communication, 2008).
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"I've told my mum about it and she gets upset

and she says,

'that's really mean'. My mum has

called their parents at my last school and she
calls up the school" (Participant 28, personal

communication, 2010).

Families are not just affected psychologically;
bullying also affects the relationships of the victim with
his/her family members.
"Now my family is being split in half, those who

believe me and those who don't. My mum has

noticed how quiet I am" (Participant 3, personal

communication, 2004).

"My sister gets sick of me, my dad moans and
groans and I just get annoyed" (Participant 4,

personal communication, 2005).
"When I am at home and someone asks me how my day

was, I just yell at them" (Participant 11,
personal communication, 2006).

"I get angry at my mum all the time and I take it

out on her. I've told my mum about this and she
can't do anything about it. I've stopped telling

her now because I don't want to stress her out"

(Participant 18, personal communication, 2008).
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"I feel like hitting my sister, biting her and
kicking her in the shins. I yell at my family and
slam doors, I shout, I throw my toys around my
room and that gets me into trouble with my mum"

(Participant 26, personal communication, 2009).

"I don't even do stuff with my family any more,
because I'm afraid to go out with them and they

don't know about this stuff at school. I don't

like telling them or getting into it, because I
don't want them butting in" (Participant 32,
personal communication, 2011).

Some students chose not to inform their families,
because they did not want bullying to impact their

families.
"I didn't tell my mum because she worries and

that works out bad, because I feel sad for

bringing it on her" (Participant 6a, personal
communication, 2005) .
"I haven't told my dad because he would be angry
at the people who done [the bullying] and he's

dying" (Participant 7, personal communication,
.
2006)
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"My mum would be really upset that somebody would

bully her son" (Participant 10, personal

communication, 2006).
"I don't talk about this with my family, because
I don't want them to worry" (Participant 27,

personal communication, 2010).

The Desire for Retribution Among the Victims

The data shows that many students are affected by

bullying to an extent where they want to hurt the bully
back. Some students reported that they had thought about

getting back at the bully; whereas, others had caved into

such thoughts. Many students chose not to act on their
feelings, because they were afraid to get in trouble or did
not have enough courage to do so. The students reported the
desire for retribution effects as such:

"It made me act more aggressive against the

person who said stuff" (Participant 3, personal

communication, 2004).
"I wanted to retaliate and hurt somebody"

(Participant 4, personal communication, 2005) .

"I feel like hitting him back" (Participant 6a,
personal communication, 2005).
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"I felt angry and I felt like punching them"

(Participant 8, personal communication, 2006).

"I wanted to stab the bully for a couple of
seconds but I really hated him" (Participant 10,
personal communication, 2006).

"I feel like slapping them" (Participant 11,
personal communication, 2006).

"I've thought about retaliating but I've never
built up the courage to do that" (Participant 12,
personal communication, 2007).

"[I want to] chase them and hurt them"
(Participant 19, personal communication, 2008).
"I cracked and lost it and I hit him"

(Participant 21, personal communication, 2008).

"It made me feel angry and I wanted to punch

him" (Participant 25, personal communication,
.
2008)
"I want to punch people, throw things. It also
gets me to write mean things about them in my
book that I don't really mean" (Participant 26,
personal communication, 2009).
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"I wish I could fight them back but I can't
because then I'll be in trouble" (Participant 28,
personal communication, 2010) .

"I want to hurt them" (Participant 29, personal
communication, 2010).
Very few students chose to act upon their feelings of

resentment. They explained their behavior as such:
"I wanted to smash the bully. Once I did smash a

kid for teasing me" (Participant 6, personal

communication, 2005).
"It makes me want to hurt him back and say stuff.
I get so mad, I punch him and it makes it better,

sort of, but it still carries on" (Participant
24, personal communication, 2008).

"I've tried telling the kids to stop mocking and
have had a few fights over it, but it doesn't
seem to work and sometimes makes things worse"

(Participant 32, personal communication, 2011) .
Overall, students reported many areas in which

bullying affects their lives. It affects them both mentally
and academically. Many students also reported a desire for
retribution. Bullying also affects their relationship with
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their family and negatively impacts members of their

family.
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CHAPTER FIVE

DISCUSSION, CONCLUSION, AND RECOMMENDATIONS

In this chapter I will focus on the meanings produced

by the stories of the students who have been bullied. The
purpose is to learn about different effects of bullying as

discussed in the previous literature as well shared by the
victims in the undercover teams. I will further discuss how
this research project complements previous literature and

the additions it makes to it as well. The chapter will also
discuss the implication of the findings. Lastly, the
limitations of the data and findings will be discussed
followed by suggestions for further research.

The research question I started with was: what are the

effects of school bullying as voiced by the victims

participating in undercover anti-bullying teams in a high

school in Auckland, New Zealand? The research question was
answered using archival data collected from Michael
Williams' undercover teams. The findings of the data

suggest various effects of bullying on the students who had

been bullied at school. The findings are also consistent
with previous literature.
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Literature states that bullying has short- and long

term effects on those involved in the bullying

relationship. Along with victims, bullying impacts bullies,

bystanders, and the school environment. It is evident in
the literature that school bullying negatively impacts
students physically, psychologically, academically and

relationally.
Many studies found victims of bullying to develop

somatic symptoms, loneliness, depression, anxiety,
insomnia, posttraumatic stress, lower self-esteem and self-

efficacy (Smokowski et al., 2005; Williams & Chambers,
1996; Baldry, 2004; Fekkes et al., 2004; Houbre et al.,

2006; Esbensen & Carson, 2009). This is also evident in the
findings of this research project because many students
reported feeling lonely, sad, depressed, low self

confidence and self-efficacy. Studies also discovered
victims of bullying to be affected academically. Literature
associated bullying with absenteeism and poor academic
performance

(Robert & Coursol, 1996). Students reported

feeling disconnected and unsafe at schools (Raskauskas,

2010; Ybarra et al., 2007). Participants in the undercover

teams reported feeling distracted, losing focus and
participation in class, and not wanting to attend school
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due to safety issues. Literature also points out serious

effects of bullying, including suicidal ideation and
bringing weapons to schools (Chapell, 2006) . The findings
of this project also indicate suicidal ideation was one of
the severe consequences of bullying.

According to the previous literature the students
doing the bullying are also impacted negatively. Students
demonstrate behaviors involving drinking alcohol and

smoking, as well as poor psychosocial adjustment (Nansel et
al., 2001). The students with the bullying behavior are
more likely have criminal convictions as adults (Chapell,

2006; Raskauskas, 2010; Nansel et al., 2099). They are also

more likely to continue with the bullying behavior through

college and adulthood (Chapell, 2006) . However, a
longitudinal study would be required to confirm these
effects.
Bully-victims are individuals who are victims of
bullying but also perform bullying behavior. Several

studies found bully-victims to demonstrate poor social

adjustment, psychosomatic symptoms, depression, low self
concept, posttraumatic stress and deficiency in social

competence (Nansel et al., 2011; Fekkes et al., 2004 &

Houbre el al., 2006).
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The literature also shows that bullying impacts

bystanders and the school environment. Because they witness
the bullying incidents, bystanders are also woven into the

bullying relationship. Lack of action taken by schools
regarding bullying can send a message to students about an

acceptance of bullying, thereby creating an unsafe
environment for other students (Schroeder, 2010) . Bullying

also impacts negatively on students' ability to concentrate
and learn in school.

Summary of the Findings
The most important things that emerged from my

analysis are the effects of bullying on students' emotional

well-being, academics, and families. Unlike previous
literature, only a few students reported any somatic

symptoms as an effect of bullying. The effects of bullying
were, however, very prominent on the psychological well
being of the students who had been bullied. The students

reported feeling sad, hurt, unhappy, lonely, scared,
rejected, depressed, upset, confused, annoyed, angry, and

embarrassed. Several students reported suicidal ideation,
self-mutilation, a lack of belonging, a sense of
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worthlessness and lower self-confidence and self-esteem as
a result of bullying.

Bullying clearly affected students' self-confidence
and self-esteem. Some of the serious consequences of

bullying included thoughts of self-mutilation and suicide.
Some students also reported thinking about running away
from home and school as a solution to bullying.

It is evident from the above findings that students

suffer a great deal due to bullying. The data also showed
that students' academic performance suffered as a result of
bullying. To avoid bullying, many students chose to not
attend classes or come to school. When students were
present at school, they said they could not concentrate in
classes or were too focused on thinking about bullying

incident(s).

Many students also reported a desire for retribution;

some demonstrated that desire through actions. Students
showed the desire to hurt the bully back but many did not
act for fear of getting in trouble. However, some students
chose to fight back by hitting and punching the bully;

however, it did nothing to diffuse the bullying.
While the data portrayed many negative consequences of

bullying on the victims, it also had significant impact on
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the families of the students. Students reported their

parents being upset and angry after they had shared their
experience of bullying. Many parents reached out to school
authorities to put a stop to bullying. Students'

relationships with family members were also affected. Some
students took their anger and frustration out on family
members. Some chose to avoid family gatherings, because

they were unhappy due to bullying.

Discussion
The findings point to the severity of bullying in

schools and its epidemic effects. The data indicate that
school bullying has a profound negative impact on the well

being of students. Bullying should not be thought of as a

rite of passage; it has serious and dangerous effects on

students. While many of these effects are similar to those
listed in previous literature, the findings from this

research project are unique because these are the authentic

voices of the students, which are not produced by the

categories of closed-ended questions often used in
quantitative research. Such questionnaires have limited

value, because they do not explain why people behave in a
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certain way. Student reasoning is, however, easily

accessible using open-ended questions in an interview.
The findings are based on the stories of those who

reported bullying incidents to their counselor. They,
therefore, represent data that is immediate and fresh,
rather than remembered some months or years later. Perhaps

this is why the emotional effects emerge so strongly in
student comments. They show what the effects of the

bullying were when reported at the worst moment, before any

school intervention had occurred.
The undercover teams allow students to share their

stories freely. When asked about the impact of bullying on
them, students voice the consequences of bullying, as it is
significant to them individually. This allows the counselor
to not only share the effects with the members of teams,

but also portrays a picture of the significance of bullying
in the lives of those individuals.

It is possible that there are many more students in

that high school who did not report bullying incidents to

school authorities. Perhaps these students' experiences

were not as intense or were different in other ways. While
the findings cannot be generalized to all students in New
Zealand high schools, let alone to American high school
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students, they do provide evidence of the severity of

school bullying. School bullying is a form of violence in

schools resulting in negative consequences. The results
suggest a strong association between reported bullying and

impact on student emotional well-being, mental health,

academic performance and family relations.
It is widely known that school bullying can lead to
devastating consequences. In 2009, fourteen students from

American schools committed suicide as a result of being

bullied (ABC News, 2010). Students like Tyler Clementi,
Phoebe Prince and Carl Walker became victims of bullycide
(ABC News, 2010; Goodwin, 2011). The students in this study
reported a sense of worthlessness and feeling useless and

powerless. They also reported thoughts about dying, which
is one of the most disturbing consequences of bullying.

Fortunately, perhaps as a result of the undercover antibullying team intervention, none of the students in this
study had acted upon such thoughts. This study can,

therefore, be said to confirm what other studies have found

about the possibility of the most serious consequences of

bullying.
If I were to speculate beyond the data, it would
indicate that school bullying is a serious problem among
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New Zealand students. The reported effects of bullying are

alarming and consistent with previous literature. I found
that each student is affected differently by bullying. This

is important because it suggests that schools need to
respond to students' needs differently, rather than using a

one-size-fits-all approach. However, there are -some common

outcomes of bullying that negatively impact students who
have been victimized. It can be reasonably concluded that

most students who are victims of bullying experience

similar effects as did those who participated in this
study.

Limitations to the Study
The study provides important data that helps

understand the meaning of bullying for victims and the

seriousness with which they are affected. However, we need

to take it with little bit of caution, because there are
several limitations to the study. First, there were a

limited number of participants in the study. The secondary

data collected was compiled from thirty-five students who

had been bullied and had participated in undercover teams.
The small sample size does not reflect the overall school
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population at the New Zealand high school where the data
was collected.
The data was also collected from a single high school.

Therefore, it is difficult to generalize the findings to

even other high schools in New Zealand. There is no
certainty as to whether students will always experience
similar effects of bullying, as reported by the

participants in this study. Another limitation is that the

data collected for the study is from a high school. It does
not represent elementary or middle school students;

therefore, it cannot be generalized to other school levels.
The New Zealand school from which the data was

collected is not similar to high schools in America. A
comparison cannot be made between a New Zealand school and
an American school because of the differences in the

education systems and structures of classes. New Zealand
students start high school a year earlier than American
students and spend five years, rather than four, at high
school. It is easier to develop undercover teams in high

schools in New Zealand, because students share several of
their classes together, which is unlikely in American high
schools. Perhaps this difference also increases the
likelihood that certain types of bullying will occur.
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Another limitation is that, due to the nature of the

data, I did not have the privilege to design the questions

that were asked from students when collecting the stories.
The archival data is useful, but the data and its findings
are preliminary. The data used was a compilation of stories

verbalized by the students, but transcribed by the

counselor. Even though Williams read the stories back to
the students for accuracy, it is possible for things to

have been left out.
The participants were students who had reported

bullying to a counselor. It does not consist of all

students who might be victims of bullying at that school.
It is not a fair representation of all students who might

be being bullied at that school.

Future Research and Recommendations
The research proj ect used archival data to analyze the

effects of bullying as verbalized by the students in a high

school in New Zealand. For further investigation,
undercover anti-bullying teams should be performed at an

elementary, middle and high schools in the United States
and scientific data should be collected from each team on

each level. Researchers should ask specific questions as to
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how long the bullying has been going on and whether there

has been a change in the effects of bullying over time.
Further studies should look into long-term effects of
bullying on individuals. Longitudinal studies should be

performed at each school level to compare the effects of
bullying among different age groups and genders.

Nevertheless, the available data provides enough
evidence to suggest that the impact of bullying is

devastating for high school students, and schools need to

take an active role against bullying.
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APPENDIX A

UNDERCOVER TEAM MEETING FORM
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UNDERCOVER TEAM MEETING
FORM

TEAM NUMBER:

Name of student to be supported:
Date of incident / concern:
Year Level:
Tutor Group
Core Group
Brief outline of incident / concern (where, when and what happened):

How did the incident make you feel / think?

Ideally, how would you like things to be?

Names of six classmates:

1.
2.

3.

4.
5.
6.
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c.
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CALIFORNIA STATE UNIVERSITY

SAN BERNARDINO
Academic Affairs
Office ofAcademic Research * Institutional Review Board

June 02,2011

Mr. Felipe Barba, Mt Harpreet Uppal
and Ms. Evelyn Knox
do: Prof. John Winslade and Prof. Lorraine Hedtkc
Department of Educational Psychology and Counseling
California State University
5500 University Parkway
San Bernardino, California 92407

CSUSB
INSTITUTIONAL
REVIEW BOARD
Administrative Review
IRB# 10097
Status
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Dear Mr. Barba, MJ. Uppal, and Mrs. Knox:

Your application to use human subjects, tilled, “Undercover Anti-Bullying Teams" has been reviewed and approved
by the Chair of the Institutional Review Board (IRB) of California State University, San Bernardino and concurs
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You are required to do the following:
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rjsearcSTOrmJs'on thVlRB.website.
3) 'And7y>*i)enyour{projcct has ended;
Failure to notify the IRB of the above, emphasizing items J and 2, may result in administrative disciplinary action.

If you have any questions regarding the IRB decision, please contact Michael Gillespie, IRB Compliance
Coordinator. Mr. Michael Gillespie can be reached by phone al (909) 537-7588, by fax at (909) 537-7028, or by
email at mnillespfalcsusb.edti. Please include your application identification number (above) in all correspondence.
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From: Mike Williams <WJM@edgewater .school.nz>
To: 'John Winslade' <jwinslad@csusb.edu>
Cc:
Date: Wed, 07 Mar 2012 14:49:00 +1300
Subject: RE: A detail re UT research
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of the Undercover Team Approach to be included as
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